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What you have brought with
you to the workshop:

. Conversations and feedback from
faculty (and students, If possible).

. Revised version of your Curriculum
Matrix.

. List and description of existing
assessment methods or tools.

. Thoughts about your three-year
assessment plan(s).

. Printout of PowerPoint slides.



Review of Retreat #1

Retreat #1.:

[ 1 An overview: Background/ Understanding
Assessment

[ | Some Characteristics of a Good Departmental
Assessment Plan

I Developing a Plan for the Assessment of Student
Learning Outcomes in a Degree Program:

I A. ldentifying, Constructing and Refining Student
Learning Outcomes

I B. Linking Learning Outcomes to Curriculum and
Assessment Points




Discussion about Retreat #1

= What reactions and feedback did
everyone receive from their
departments?

= What questions still remain?



Presentation Outline

Retreat #2.

I Developing a Plan for the Assessment of Student
Learning Outcomes in a Degree Program (cont.)

VI C. Identifying Methods and Multiple Measures for
Assessing Learning Outcomes

I D. Using, Acting and Communicating Results;
Reevaluating the Plan




Reminder:
Language of Assessment

Specific accomplishments to be achieved
OUTCOMES

The key elements related to the
accomplishment COMPONENTS

Data indicating degree of achievement
EVALUATIVE CRITERIA

The objects of analysis: OBJECTS
(e.g., assignment, performances, speeches, etc.)

Hatfield, 2004




Developing an Assessment Plan:
Recommended steps for starting, completing,

& sustaining the assessment process

Continuing with step #6

Please refer to handout with check boxes for each step




Developing an
Assessment Plan

Linking Learning Outcomes to
Teaching/ Learning Experiences...

6. ldentify the assignments and
activities (objects) that promote
achievement of each learning
outcome you are planning to
assess.

Hatfield, 2004



Hatfield, 2004

Component Component Component
Component Component Component
Component Component Component
List of possible sources of evidence (objects)
Assignmentﬂ PracticumDJ Word ProbIeTJ Work of ArtDJ Recital J
Presentatior;J Speech J Lab reportJ Essay J




Ways of thinking about assessment
measures (i.e., aggregating data)

Across multiple assignments and activities
(same Instructor).

Across multiple instructors for the same
course.

Across multiple instructors over multiple
courses (e.g., all 200 level courses).

Using the same assignment or activity across
multiple course sections, courses, instructors.



Example

_____________________________________________________________________________________________
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/ \
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Asks Questions

Organization
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List of possible sources of evidence (objects)

AssignmentiJ

PracticumDJ

Word ProbIeTJ

Work of ArtDJ

Recital ,J

Adapted from Hatfield, 2004

Essay
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Learning Objects

Lab report

Essay

Adapted form
Hatfield, 2004

Relate Listen
(Interpersonal (Listening
Communication) Skills)
Speech
< Group >
Presentation
Debate

(

Group
Presentation

\

Debate

Practicum

Several outcomes can be addressed in an object or measure.
Different objects can be used to assess one outcome.




Exercise

= Discuss with your group:
» Measures & methods currently in use

» Do they occur across courses and/or
Instructors?

» |s there a standard assignment across
courses or class sections?

= Select 2-3 assignments to assess one
of your learning outcomes.



Developing an
Assessment Plan

/. ldentify the evaluative criteria
of effective, accurate, and
successful performance for the
selected learning outcome.

- How to create consistency when
collecting and aggregating your
assessment data.

Adapted from Hatfield, 2004



Evaluative Criteria

 Once the components of the
student learning outcomes have
been identified, the next step Is
to identify the evaluative
criteria.

Hatfield, 2004



Rubrics:

= Evaluative criteria or ‘scoring rules’.

= Uniform set of precisely defined criteria or
guidelines that will be used to judge student
work.

= Scoring criteria organized well enough so that
two or more teachers applying the rubric to a
student work will generally arrive at the same
score.

Please refer to handouts for examples

Source: Ideas and Rubrics, Instructional Intranet, Chicago Public Schools,
http://intranet.cps.k12.il.us/Assessments/ldeas and Rubrics/ideas and rubrics.html



http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/ideas_and_rubrics.html

Evaluative criteria may be numerical, descriptive, or both.

Adapted from Hatfield, 2004



Example Scales for
Evaluative Criteria

Please refer to handout

for more examples

Hatfield, 2004




Exercise

v Take one of your learning outcomes and
identify 2-4 key components.

- Use the handout to help you identify potential
components.

v Now create the evaluative criteria for the
components you’'ve identified.

- Use the handout to help you identify potential
criteria.



Exercise

v Now create the evaluative criteria for the
components you’'ve identified.

- Use the handout to help you identify potential
criteria.

OR
v Review example evaluative criteria
categories or other rubrics:

- Find one that closely matches the assessment
measures (assignments) your group selected earlier.

- Modify the rubric to better fit expectations of your
students’ performance.



Accomplishments So Far

= We've outline for our learning outcomes:

» W
» W
» W

nere they occur in the curriculum
nere they will be assessed

nat components & criteria we're looking for

» |dentified at least two assignments
(measures) for assessment purposes

= What we still need to discuss:
» Multiple methods and types of measures
» Strengths and weaknesses



Developing an
Assessment Plan

8. Select multiple and appropriate
methodologies and measures.

» Effective assessment plans use
multiple measures and data sources.

Hatfield, 2004



Why use multiple methods &
measures?

Student Learning is a Complex Process ...

Varying Learning Cultural
Capabilities Diversity
~—,STUDENT LEARNING,"
Knowledge
Skills
Pre-tests / Attributes
Different VEUEE Classroom &

Adapted from:: 9 Principles of Good Practice for Assessing Student Learning, American Association of Higher Education (AAHE) Assessment
Forum, 1992 in Mary Huba & Jann Freed, (2000). Learner-centered assessment on college campuses. Boston, MA: Allyn and Bacon.



Measures should adequately address
specific learning outcomes, in order
to ensure alignment between
outcomes and measures.




SUMMARY OF MEASURES USED

LStud_ent Object Object Object Object
ec ec ec ec
oﬁ?crg}ﬂgs (I\/Ieaisure) (I\/Iea;sure) (I\/Ie%sure) (I\/Ieaéjlsure)
1 X X
A _— — o
2. X - X Handout
.............................................................................. for
3. X X X Blank
T T S Template
X X
X X
! X X X

Legend: x = outcome addressed by measure; X = Target for Assessment Plans
Adapted from Hatfield, 2004




Common
Methodological Problems

%, Description of methods fails to specify how and
when the data will be collected, interpreted, and
utilized, by whom, and for what end.

% Inappropriate sampling;

% Lack of a baseline against which to assess growth
and development in general education, the major,
and in graduate and professional programs (e.g.,
pre- and post-testing, or measurement of student
learning process at different points in time);

L Failure to determine if measures are reliable.

Source: Cecilia Lopez, Opportunities for Improvement, Advice form Consultant-Evaluators on Programs
to Assess Student Learning, Commission on Institutions of Higher Learning, NCA, March 1996, reprinted
April 1997. http://www.ncacihe.org/resources/assessment/97ASSESS.pdf



http://www.ncacihe.org/resources/assessment/97ASSESS.pdf

Common
Methodological Problems

% Failure to determine the adequacy of
measurement procedures;

&, Systematic bias due to reliance on one measure;

% A lack of system to assure that instruments have
content validity (i.e., measure accurately what
they are designed to measure);

Lopez (1997)



Questions to Consider When
Selecting Measures to Assess
Student Learning Outcomes

= For the following slides, please refer to the handouts
for definitions and examples.



Overview: Considerations When Deciding on
Multiple Methods & Measures

What type of measure? When & for What end?

DIRECT and/or FORMATIVE and/or
INDIRECT SUMMATIVE
Against what? By whom?

STANDARDS-based INTERNAL and/or

and/or VALUE ADDED EXTERNAL



Overview: Considerations When Deciding on
Multiple Methods & Measures

Where? On Whom?

COURSE-EMBEDDED INDIVIDUAL and/or
and/or CO-CURRICULAR COLLABORATIVE

Meaning?

QUANTITATIVE
and/or QUALITATIVE



50% of Measures are Direct

= 50% of measured used to assess
program student learning outcomes in
the 3-year assessment plans must be
direct measures of student learning.

= Refer to your handouts for information concerning
“Incomplete measures”.



Developing an
Assessment Plan

9. Writing the plan: which
outcomes to assess, who to
assess, objects (measures) to
use, timelines, cycle of data

collection, plan on how to use
results



Suggested KSU Template
Assessment Plan

1. Student Learning Outcomes

» Indicate the learning outcomes that will be
assessed by the unit over the next three years.

» Each unit will select which of its learning
outcomes to assess.

» The number of learning outcomes to be
addressed is decided by the unit in collaboration
with its college, standards of the accrediting
agencies, industry recommendations, etc.

Please refer to handout.




Suggested KSU Template
Assessment Plan

2. How will the learning outcome(s) be
assessed? Who will be assessed?

» Briefly describe the assessment tools, measures,
or forms of evidence that will be utilized to
demonstrate student’s accomplishment of learning
outcomes selected in the three-year plan.

» There is an expectation that half of the assessment
methods will be direct measures of student learning
(see handouts for examples of direct and indirect
measures).

» Which students will be assessed?



Suggested KSU Template
Assessment Plan

3. When will each of the outcomes be
assessed? When will the results of the
assessment(s) of the outcome be
discussed?

» Briefly describe the timeframe for how your unit
will spread out the assessment of the learning
outcomes selected for the three-year plan and
the groups of students to be assessed.



Reminder: KSU Timeline

See Timeline Handout



Questions?




Thank you!

m 5
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